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* Instruction consists of a combination of lecture, textbook readings, and student samples 
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AP English Language & Composition 
Syllabus 2007 

 
1.Name of Course: Advanced Placement English Language and Composition 
 
This course is designed to instruct students in the basics of formal written and oral 
argumentation through application and analysis of rhetorical strategies and modes.  
Supplemental lessons in style and mechanics compliment the assorted writing 
assignments and are engineered to encourage syntactical awareness and variety.    
 
2. Outline of Course Instruction, Assignments and Assessments: 
 
UNIT 1 Basics of Argumentation 
 
• Introduction of Aristotelian terms of argumentation: ethos, pathos. logos 
• Instruction* of rhetorical analysis skills ( e.g. distinguishing purpose from paraphrase; 

audience analysis; inferences, tone, etc.) 
• Application of rhetorical analysis skills through students’ written analysis of “ The 

Beauty of Argument” by John Leo, “ I Agree With Me “ by PJ O’Rourke, “ How to 
Argue Effectively” by Dave Barry, and selected readings from the course textbook 
Everything’s an Argument. 

• Formal assessment: of rhetorical analysis based on accuracy, thoroughness, and 
ability to support claims with textual evidence. 

• Instruction* of Toulmin’s theory of argument: data, warrant, claim. 
• Application of Toulmin’s theory to current controversial issues. 

• students complete a  data / warrant/ claim chart on current issues 
• students research current issues, gathering data from web sites, the online 

database e-library, and various print media. 
• students outline a classical argument on 3 controversial issues and provide a list 

of works consulted following MLA guidelines for research. 
• students compose qualified theses statements on the controversial issues and 

practice refutation and rebuttal through a series of exercises including a 
congressional style debate. 

• students write a 3-5 page persuasive essay on a single controversial issue. 
• Formal assessment: persuasive essays on controversial issues are evaluated on the 

ability to support a qualified thesis by effectively dining with the opposition, 
providing clear claims and supporting evidence, incorporating a variety of valid 
sources, and properly documenting and formatting the cited material based on MLA 
guidelines. 

• Informal self-assessment: citing specific proof from notes taken during the 
congressional-style debates, students reflect on whether their original positions on the 
controversial issues were strengthened or weakened by ethos, pathos, or logos,   

• Portfolio assessment: following every formal assessment, students file their work in 
a portfolio and log their strengths and areas for improvement, including their 
mechanical and stylistic targets. 
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UNIT 2 Rhetorical Strategies in Written and Oral Argument 
 
• Instruction* of tropes  (e.g. analogy, hyperbole, irony, etc) and schemes ( e.g. 

parallelism, antithesis, anaphora, etc.) through analysis of contemporary examples 
found in the textbook Everything’s an Argument. 

• Application of rhetorical strategy analysis to classical and contemporary works of 
literature and non-fiction. 
• students read William Shakespeare’s Julius Caesar and keep a journal of tropes 

and schemes and their persuasive impact on characters. 
• students  read Robert F. Kennedy’s eulogy of Dr. Martin Luther King and write 

an analysis of rhetorical strategies. 
• students read Toni Morrison’s noble acceptance speech, “When Language Dies” 

and write a comprehensive rhetorical analysis of her purpose and strategies. 
• Formal assessment:  of reading journals and analyses based on accuracy, 

thoroughness, and ability to support claims with textual evidence. 
 
UNIT 3  Using Criteria in an Argument of Value 
 
• Practice with reflective writing and the elements of narration 

• students recall a personal incident when the power of the spoken word had impact 
on their lives and write a detailed narrative reflection of the event  

• students recall a personal incident when an action ( void of words) had impact on 
their lives and write a detailed narrative reflection of the event  

• Informal peer-assessment: students share their reflective piece in read-around 
groups receiving feedback on effective details, narrative pacing, and clarity of 
impact. 

• How to use criteria in an argument of value 
• students write criterion-based claims in response to the aphorism “ Actions Speak 

Louder Than Words.” 
• students draft an essay in class on the above aphorism, employing examples from 

their reading and personal experiences and observations. 
• students peer-review essays in editing groups with attention given to clarity of 

claims, evidence of concessions and refutations, quality of supporting examples, 
ability of the conclusion to draw from the evidence, and basic writing conventions 
and format. 

• Formal assessment: the criteria-based value argument essays are evaluated on all 
the elements posed in the peer-review as well as the personalized mechanical and 
stylistic errors extracted from the students’ first essays. 

 
UNIT 4 On-Demand Writing 
• Instruction* of strategies employed by extemporaneous speakers and how they can be 

applied to timed essays. 
• students will practice pre-prompt brain storming techniques, road mapping 

strategies, and  signposting  
• students will analyze different types of writing prompts and practice prompt 

construction and deconstruction. 
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• students will write timed essays in which they confirm challenge or qualify an 
aphorism using examples form their reading, personal experiences and 
observations 

• Formal assessment: essays are scored on  the AP 9pt rubric 
• Practice with synthesis of various sources to support a claim 

• in preparation for writing an in-class essay, students will read and complete 
reading logs on Henry David Thoreau’s “ On the Duty of Civil Disobedience” and 
Mohandas Gandhi’s “ Collected Writings on Non-Violence” . 

• students will collect related articles and political cartoons from print media  
• students will write a timed- essay in which they confirm challenge or qualify the 

aphorism, “Inaction in the face of injustice makes an individual morally 
culpable,” citing specific examples from their accumulated sources and assigned 
readings. 

• Formal assessment: these essays are scored using the AP 9 pt rubric. Students 
then have a chance to conference with the teacher and revise their essays before 
submitting to their portfolios. 

• Instruction* on a variety of writing mechanics and elements of style (e.g. the passive 
voice, semi-colon usage, pronoun antecedent agreement, informal diction, etc) done 
in daily mini-lessons  (Grammar Grapplers) with examples extracted from student 
work. 
NOTE: this instruction continues throughout the year. 
• Formal assessment: a comprehensive test on elements of mechanics and style 

studied and assessment of those elements on all future writing assignments. 
 
UNIT 5 Thematic Synthesis 
• Instruction* on classical dialecticals—arriving at truth through critical analysis—, 

and explanation and sample of  a literary dialectical. 
• students read George Orwell’s 1984 and complete a dialectical journal in which 

they excerpt passages from the text, formulate connections between the passages 
and the novel as a whole, and conclude each section of their journal with a 
“dialectical truth” by answering: “What is Orwell suggesting 
about_______________ (truth? justice? ignorance? love? time?-- single-word 
abstracts that constitute themes as well. 

• Students read contemporary non-fiction articles that reference 1984 and which set 
forth many of the same arguments as Orwell. 

• Students are assigned to locate and evaluate the following types of sources in 
connection with the novel 1984 and their chosen thematic focus: a derivative 
work (poem, song, etc); a film or graphic novel; a piece of non-fiction; a work of 
contemporary or Modern art or music; a website. 

• Students write a thesis derived from their readings (e.g. Fear conquers love.) and 
compose a persuasive synthesis paper supporting their thesis with MLA 
documented proof from their various sources . 

• Informal peer-assessment: students share an overview of their synthesis papers 
informally and perform an oratorical interpretation of an excerpt from one of their 
more compelling sources. Peers offer written feedback and suggestions for 
improvement. 
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• Formal assessment: students’ papers are scored using the AP 9 pt rubric.  A 
separate grade is given for proper documentation and format.  Students then have 
a chance to conference with the teacher and revise their essays before submitting 
to their portfolios. 

 
1st Semester Final Exam: Includes both a comprehensive multiple choice final on all 
concepts of rhetorical analysis and argumentation taught thus far, and a comparison 
contrast essay of Harold Pinter and William Faulkner’s Nobel acceptance speeches 
addressing which author’s message was most effectively enhanced by his rhetorical 
strategies. 

 
UNIT 6 Writing and Thinking Logically 
• Instruction* on syllogistic logic and inductive and deductive thinking. 

• Students write 3-sentence arguments modeled after “The 3-C’s-confirm, 
challenge or change” exercise developed by  a composition professor at 
University of Santa Clara.   

• Formal assessment: 3 sentence arguments are graded on the following criteria: 
logical link between ideas, supporting examples, clear claim, and mechanics and 
style. 

• Instruction* on logical fallacies 
• Students analyze the effectiveness of logos vs. pathos in scene from the film 

Other People’s Money 
• Students analyze both the text and graphics of magazine advertisements for 

common fallacies, reducing adds to their illogical syllogisms, and provide a 
detailed oral presentation on fallacies in advertising incorporating visual aides. 

• Informal assessment: After exploring the meaning of Andrea Lund’s claim that 
“one man’s fallacy is another man’s genius,” students identify fallacies in 
newspaper editorials and analyze how the fallacies serve to further the authors’ 
purposes. 

• Formal assessment: a written exam on principals of logic in which students also 
identify the fallacies found in a faulty argument re-printed from the transcript of a 
verbal argument. 

 
 UNIT 7 Distinguishing between Oral and Written Arguments 
 
• Review of the elements of argumentation and rhetorical strategies  

• Application of rhetorical analysis to Martin Luther King Jr’s speech “ The 
Drum Major Instinct” and Dr. King’s “ A Letter from Birmingham Jail.” 

• Instruction* on the distinction between an argument intended for a written 
presentation vs. an oral presentation 

• Students analyze samples and examples from the textbook Everything’s and 
Argument. 

• Students select a contemporary issue and write a one-page argument on it, 
then re-write the argument for an oral presentation.   

• Informal peer assessment: Students stand and deliver their arguments and 
receive feedback from peers 
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• Formal assessment: Oral arguments are graded on casual syntax and diction, 
rhetorical devices, signposting, closure, and ability to appeal and react to the 
audience. 

• Instruction* on persuasive public speaking 
• Viewing and analysis of sample student orators 
• Students research, outline and compile a formal list of works consulted (MLA 

format) on a controversial issue of personal importance( e.g. vivisection, global 
warming, etc.) 

• Students read essays from Writing to Change the World by Mary Pipher and 
study how narrative can be used effectively in argument. 

• Students stand and deliver a 5-10 minute oratory  
• Students submit a written version of their argument containing MLA formatted 

parenthetical documentation and works cited 
• Informal peer-assessment: students write critiques for each others’ speeches 

based on the criteria for an oral argument 
• Formal assessment: written arguments are evaluated for format and 

documentation and suggestions for improvement are made before inclusion in the 
portfolio. 

 
UNIT 8 Rhetorical Modes 
• Instruction* on causal arguments 

• Review of post-hoc fallacy and application  to sample essay 
• Analysis of sample causal essays for causal chains and links  
• Students write a speculation of cause and effect essay in a timed setting 

• Instruction* on arguments of division and classification 
• Analysis of sample division and classification essays  
• Students write a division and classification essay in a timed setting. 

• Instruction* on arguments of comparison and contrast 
• Review of different organizational patterns for comparison and contrast 
• Analysis of sample comparison and contrast essays  
• Students write a comparison and contrast essay in a timed setting. 

• Instruction* on arguments of definition 
• Review of tonal analysis and tone’s role in the implied thesis 
• Analysis of a sample definition essay 
• Students write a tonal analysis of “The Company Man” and “A Local Man” 

• Instruction* on analogy and its role in argumentation 
• Analysis of sample analogies 
• Students write brief analogies and swap with peers for an exercise in refute and 

rebuttal  
• Instruction* on arguments of process analysis 

• Review of how tone, diction and syntax convey an implied thesis 
• Analysis of sample essays from Jessica Mitford and Dave Barry 
• Students write a process analysis essays with an implied thesis 

• Instruction* on Satire and its goal of reform 
• Analysis of 19th century and contemporary samples 
• Students write a satirical editorial advocating reform of a current school policy 
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• This unit features on going instruction on syntactical variety comprised of a series of 
daily sentence-modeling exercises where students emulate sentences extracted from 
the sample essays read in this unit.  Students also subject their own writing to a series 
of self-diagnostic screening for syntactical patterns and experiment with varying these 
patterns in their final drafts. 

• Formal assessment: students’ papers for all of the above modes are scored using the 
criteria for each mode.  Students then have a chance to conference with the teacher 
and revise their essays before submitting to their portfolios 

• Informal self-assessment: students write a portfolio reflection on all of the essays 
written in this unit, then choose one to thoroughly revise for inclusion in the portfolio 

• Comprehensive project: students compile a “ Rhetorical Mode Scavenger Hunt ” in 
which they cull persuasive pieces or writing from print media and identify eight 
separate rhetorical modes and analyze how the modes enhanced the authors’ 
purposes.  

 
Unit 9  Narration and Description in Non-Fiction 
 
• Instruction* on determining an author’s argument through style and tone 

• Students read one of three “non-fiction novels” :  Night by Ellie Wiesel, The 
Things They Carried by Tim  O’Brien and Hiroshima by  John Hersey.  

• Students keep a journal of the arguments being made by these authors through 
their description and narration techniques 

• Citing examples from their novels, students compose an essay in which they 
confirm, challenge or qualify O’Brien’s assertion that “story truth” is a more 
effective vehicle for argument than “happening truth.” 

• Formal assessment: students’ papers are scored using the AP 9 pt rubric.  A 
separate grade is given for proper documentation and format.  Students then have 
a chance to conference with the teacher and revise their essays before submitting 
to their portfolios 

 
Post-AP test units... 
 
UNIT 10  Philosophical Chairs 
 
• Instruction* on how to use philosophical arguments in a proposition of value such as 

“Individuals are morally obligated to seek knowledge” 
• Students read Plato’s “Allegory of the Cave”, Oedipus the King, and assorted 

excerpts from Immanuel Kant and John Stuart Mill. 
• Students take a stance on the proposition and engage in a structured 

“Philosophical Chairs “ discussion 
• Informal peer-assessment: When someone makes a convincing argument, other 

students can respond by moving their seat closer to that position. 
• Formal assessment: students’ contributions to the discussion are evaluated based 

on the following criteria: acknowledgement of others’ ideas, specific examples 
from the readings and other sources, and a clear summary statement. 
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Unit 11 Greek and Latin Roots 
 
• Distribution of Greek and Latin roots, related words, and instruction on word 

etymology and use of the OED. 
• Students prepare “infomercials” on the roots and their words, incorporating 

audio/visual aides into their presentations 
• Informal assessment: students are quizzed daily on the words that have been 

presented thus far. 
• Formal peer assessment: a written test, generated by the students, is taken by the 

students. 
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4. Other instructional materials include a steady stream of newspaper and magazine 
editorials from contemporary print media and the use of the online database E-Library. 


